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ABSTRACT
I have conducted a qualitative action research project focusing on high school students in
a ceramics classroom. In exploring my essential question in this study: How can classroom
strategies be altered to produce an encouraging influence on student engagement and motivate
them to challenge themselves in their creative development and discover further than what has
been asked and expected of them? I include the following descriptors to aid in my research and
teaching: Culturally Responsive Pedagogy, Scaffolding, Evidence-Based Practices, and
Education Strategies.
I want to encourage to create an art culture in the students in where (a) students can have
meaningful peer-to-peer conversations, (b) use skills and knowledge beyond the art classroom,
and (c) have student discover their unique artistic voices. For this research, I taught a classroom
of 30 students through a ceramics unit where students would use research, practice writing, and
create physical works of art. Students choose what they want to create that reflects the theme
given in the lesson, and once they finish, they must complete a self-evaluation of their work.
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Chapter I
Introduction
Philosophy of Education

Introduction to Philosophy of Education
The connection between teaching and education has changed meaning throughout the
decades. 'What is teaching?' and 'What is education?' are now two separate questions. There
should be no need for two separate questions to define these concepts. There is a direct
correlation between teaching and education. By and large, a good teacher and a good educator
have similar characteristics as good educators have the characteristics that represent teachers
alike and the institution. They have sound knowledge about their content area and can interpret
ideas clearly and effortlessly. To get students' involvement, be supportive, and be a role model.
The two terms have similar meanings that cannot be separated. Some educators appear to be
occupied in finding new ways to measure intelligence and new strategies for teaching the
growing technology and how to achieve a college education, but do teachers ask why these traits
are necessary? Educators also do an excellent job in teaching and educating their students in their
content area, and skills outside of school are required.
Learning can flourish within a caring atmosphere. A culture of care is established when
students can connect personally with their artmaking while uncovering essential parts of their
identity. This art culture is not focused on biology or physiology but ideas, values, and students'
world views. They construct this culture of care while discovering identities can also change and
encourage positivity in students' ideas of school and education. Students can better understand
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the world around them and what they offer their communities. An art education program can
help students gain and improve upon these skills. By creating artworks, students exercise
creativity, problem-solving, and critical thinking.

The Purpose of an Educator
Before I decided to pursue a career in education, I thought that the purpose of the school
was to teach students skills that would help them find a good college and get a good job, but that
is not the real purpose of education. Schools help educate students to be innovative, create, learn,
polish skills, and understand who they are and the world. The purpose of education is to help
students grow as learners who are future leaders. There are many ways to learn, as are students,
so how can we stand up in front of the class lecturing effectively for everyone. John Dewey
acknowledged that the education experience incorporates the intellectual, social, emotional,
physical, and spiritual growth of the whole child, not just academic growth (Schiro, 2013). A
teacher is not teaching to one or a part of a child, but we need to think of them as a whole; we
must modify the teaching style, be flexible and modified for all learning styles, to fill the needs
of all children.
As an art educator, I believe in the power of making, viewing, and appreciating art for
both individuals and communities. Art limits none and welcomes all; art knows no boundaries.
Art enables students to experience meaningful learning through connections with what they
already know. Art education can celebrate different learning styles by bringing students' own
background experiences to projects. As students practice their art, they develop skills and refine
their craft. With the support of an art educator with a holistic pedagogy, students are provided
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with a safe space to explore and understand the interconnectivity of art while gaining skills
through exposure and practice. Art is the answer when students look for an appropriate forum,
and the school desires them to have a positive outlet. By having curious learners engage in
artmaking, the students and the school benefit from each other (Guetzkow, 2002).

Teacher Goals for the Classroom
Students actively build and transform their understanding, founded on prior academic and
psychological knowledge. We have learned that students do not all learn the same, so it is the
teacher's responsibility to use students' abilities, likes, and prior knowledge in teaching. In
addition, education should challenge students in both academics and personal growth. Finally,
for learning to happen in the classroom, a teacher must exhibit passion and confidence in their
content to motivate students. We go to work because it is a passion (Brunetti, 2001, p. 58).
Passion is an element that can add to students' achievement. Passionate teachers who
love their work (teaching) and the content can positively impact student lives and success. In
addition, passion can positively influence learning and teaching by creating excitement for
students to want to be in the classroom and learn. I want to be a teacher who has a passion for
effectively teaching students, motivating them, and encouraging them; for students to feel and
know the excitement in creating and show them how much art means to me to influence their
ideas of art and learning. Some teachers and students may see art as an 'easy elective,' which
leads the students to view the class as 'easy' or not want to participate. Having teachers who can
motivate, encourage, and display the importance of art will help students become more
enthusiastic and ready to learn.
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Students in the Schools
High School students are starting to ask questions and explore the world around them and
their future; it is an age where personal development occurs. Students at a young age want
approval, reassurance, and acknowledgment; confidence can break with a few words and actions
or poor results. In becoming an educator, I want to be a positive role model for students, hear
what they want to communicate, be a resource for them, and help them solve problems. In my
classes, I want to give students independence in their work; in art, there is no exact answer. We
must find our inspiration and problem solve. Students look for the correct answer, waiting on
what to do, but independence is then given in the arts. Students want more responsibility and
control over their achievement (showing it in their way). I want to provide them with the
opportunities to have more independence and learn and work on their skills in classes.
The school environment is composed of students from diverse backgrounds with unique
differences. Some students may be skilled in some areas, but all students can acquire knowledge
no matter who they are. Teaching students should not be tedious; each student is unique and
shares, supports, and learns from peers. Thus, a teacher must incorporate learning strategies
based on student learning and comprehension. I see learning as a contract; both the teacher and
the student have responsibilities to fulfill. A teacher must make learning enjoyable, so students
must be involved in their education (even if the subject/content is uninteresting). Student
participation in their learning will be a gateway to developing critical thinking and encourage
them to make meaningful attempts in their education.
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Nevertheless, there will be cases where students may not be prepared for class or want to
be engaged that day. However, teachers may use motivational and academic strategies to
encourage students to participate. For example, in visual art classes, students may choose what
they want to create based on the prompt for that lesson. Have students inspire one another by
looking at each other's works and talking to their peers for inspiration; let students have
meaningful discussions with one another and work together.

Learning Teacher and Student
I see education as a journey, not just restricted to a classroom but also shaped by social
and online interaction and observation. Teaching works best when students and teachers learn
and grow together. Educators should not be afraid to ask questions and be truthful if they do not
know the answer. Students can tell when a teacher does not know about teaching them. We must
question the educators' skills, ask ourselves if we do not know, and find the answer. If we as
teachers ask questions and find our solutions, students can witness skills and techniques they
may be developing. The student then may not be afraid to ask questions, which encourages
critical thinking and problem-solving.

My Philosophy of Teaching and the InTASC Standards
Classroom management is the basis for a thriving learning environment. As a result of
good management, students have a better learning and overall academic experience. A classroom
should be a community for students, where they are encouraged and not afraid to take risks and
ask questions. Teachers must support each student using various instructional and assessment
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strategies and provide timely and practical individual feedback. Classroom management may be
a challenge for preservice teachers based on many factors (lack of experience, assistance,
funding, or the instruction is not relevant). However, the outcome will be worth the hard work
with dedication, practical research, and practice. There are many methods and theories for
creating classroom management within the teaching profession, from graduate programs focused
on the topic, and professional organizations, journals, and conferences all dedicated to improving
education.
I want my students to value knowledge and ideas. Students who are fully engaged in the
learning process will retain information and be motivated to learn more. I believe in generating a
classroom filled with engaged and relevant learning. Children should make self-discoveries and
be encouraged to ask questions, explore, and find answers. Inquiry-based learning and inquirybased art education also support student motivation through personal interest (Lampert, 2006).
Furthermore, students can increase their level of creativity (Kaufman & Sternberg, 2010)
through repeated reflective interactions with the process (Freedman, 2010). Kerry Freedman
(2010) reconsidered the idea of creativity to support contemporary art education practice. She
drew her creative description of art education from theories and research (Kaufman & Sternberg,
2010). She provided the following seven characteristics of creativity: (a) creativity depends on
critical reflection; (b) creativity is based on interests; (c) creativity is a learning process; (d)
creativity is functional; (e) creativity is a social activity; (f) creativity involves reproduction as
well as production; and (g) creativity is a form of leadership. Three aspects of her
recommendations for art educators relevant to my study included that creativity (a) is a critical
reflection, (b) is based on interest, and (c) is a learning process. Art education provides a
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framework to study students' critical thinking, problem-solving skills, and creative process in art
class.
As an art educator, I intend to encourage student exploration through research and
artmaking and continue after the learning unit is complete. In addition, as interdisciplinary
learning can assist in exploring techniques and skills across multiple disciplines and concepts,
the inclusion of interdisciplinary learning within the art classroom can also foster a relationship
for students between the classroom and continued exploration after unit lessons have ended.

Conclusion
In witnessing and engaging with students in the high school studio art courses, I have
noticed that students do not always have the profound art experiences that the art educators
desire students to attain. In the absence of student engagement and motivation, they are not
challenged. They are not exploring new ideas and material (Lampert, 2006), with no connection
to other classes and previous personal and academic knowledge. Although it will assist students
and educators in searching and studying other possibilities in approaching how one would teach
an art class, it may also help students achieve mastery skills. Therefore, the essential question of
the Action Research Project was: How can classroom strategies be altered to produce an
encouraging influence on student engagement. To motivate students to challenge themselves in
their creative development and discover further than what has been asked and expected of them?
Students are concerned that they will not succeed in school, which evolves into not
making an effort. Art limits none and welcomes all; art knows no boundaries. Art enables
students to experience meaningful learning through connections with what they already know.

Art Classroom: Creativity, Motivation and Self-Discovery

8

Art education can celebrate different learning styles and bring students' background experiences
to projects. As students practice their art, they develop skills and refine their craft. With the
support of an art educator with a holistic pedagogy, students are provided with a safe space to
explore and understand the interconnectivity of art while gaining skills through exposure and
practice. Their creativity, interest, and questioning are withheld in education. Students that attend
an art class experience how to visualize and compose their ideas into a physical product, which
they do by creating and exploring their interests by taking chances. Students withdraw, choosing
to be in their comfort zones or only doing minimal work to pass the class.
A student's motivation, commitment, creating connections, and personal growth have
been significant concerns for all teachers in all disciples. Goldblatt (2006) comments on how
students are disconnected, unmotivated, and not challenged by work. The fear of failure creates a
challenge to achieving and accomplishing their classes and assignments, which leads to less
meaningful and unfulfilling educational experiences. Ertmer and Simon (2006) document how
schools create and enforce disciplinary actions and meaningful learning; teachers create
relationships with students, have high expectations, and succeed in students' overall education
outcomes. Tomlinson (2004a) supports the work of Ertmer and Simon (2006) that the
environment, setting of the school, and the teachers are viral elements in forming a safe and
encouraging setting where students want to engage with the learning, which creates student
development, comprehension, overall academic knowledge, and achievement.
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Chapter II
Literature Review

Purposes and Objectives for the Literature Review
My purpose for this review of research was to discover how teachers and scholars have
looked at effective teaching and growth in their discipline. I explored differentiation in the visual
arts because differentiated instruction is a unique and beneficial education method for teachers
and students. In addition, differentiation requires teachers to consider their routines and
approaches to provide a quality education for all students.
I have searched for studies on teaching strategies in scaffolding because there are
numerous methods and research that can work for different students and be transferable in
teaching high school visual arts. Additionally, because I would be studying my practice and
focusing these ideas in my endorsement area, I looked for studies that indicated the kinds of
instruction that are effective for project-based learning. It focuses on teaching by involving
student learning through investigation, communication, asking questions, and finding answers.
This literature review addresses my knowledge of these concepts as a foundation for
setting goals and growing in my teaching. I especially looked for research that described
effective strategies for each area and gave examples of how it might work in a classroom. The
application of this research was an essential part of building my knowledge base for this project.
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Education is an integral component of my life. As a lifelong learner who wants to become a
professional educator, I strive to develop and reach my full potential both academically and
professionally. I believe that the visual arts can bring out student creativity, challenge students to
problem solve and help develop and grow students mentally and emotionally. All students
deserve a diverse, equal, and quality education, leading students to have an excellent future and
many opportunities in their lives.

Procedures for the Literature Review
I selected literature for this review based on several specific criteria:
1. Research on the visual arts included the following descriptors: Culturally Responsive
Pedagogy, Scaffolding, Evidence-Based Practices, and Education Strategies. This search
yielded tens of thousands of relevant articles.
2. To narrow my findings and make them more specific to this research project, I then
focused my review efforts on articles focused on high school education, diversity, and the
visual arts in public education.
3. I looked for articles that supported sub-themes that emerged from the main articles in my
literature review.
These sub-themes are 1) Differentiation, 2) Evidence-Based Practices, and 3) Visual Art
Strategies in high school. For these sub-sections, I initially searched the EBSCO database and
Google Scholar for articles that met the keyword criteria listed above and searched for books in
the database of the Hamersly Library at Western Oregon University. After finding these books
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and articles, I hand-searched their reference lists as sources to find additional related articles and
books.
In order to integrate the literature review, I developed a coding protocol and
corresponding separation of research into the major themes: how to teach each student
effectively and to encourage students to engage in the process of creating art. First, I read each
article to determine how it fit within these broad thematic categories. Then, through reading and
rereading for salient features of each study, I determined the subheadings in the literature review.
I intended to start with a comprehensive treatment of each theme and then systematically reduce
a broad understanding of the teaching objective in Visual Arts to a specific understanding of how
these themes are present in research about differentiation and subject-specific teaching
strategies.

Effective Teaching for School Culture, Motivation, and Achievement
For every teacher in all grades, motivating students in their classroom is a challenge that
is still a struggle that we are facing today, also in the art room. The search for understanding
students' motivation in my classroom (in which I am a student teacher) "in which I student teach"
is grammatically correct—here guided my searches for approaches teachers use in the arts. In my
searches, I found that even though students' motivation in the art room seems to be a challenge,
educators shared common strategies for motivation. Through my research, some themes repeated
in involving students in creating artwork in the classroom by using students' interests, connecting
art learning to students' interests, and using different methods of teaching that will work well for
each student. Using these methods, educators in the arts can create an intrinsic motivation by
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having their students create meaningful works and techniques and methods that will benefit all
different learning styles.
It is human nature to ask questions and be curious, create meaning from our experiences
and knowledge, and create our conclusions with our evidence. If students can connect their
learning to what is vital in their life, intrinsic motivation occurs (Wang et al., 2018). Having
intrinsic motivation emerges when students' education is significant and satisfying. Students
have memories of school as lectures, tests, a learning environment that is uninteresting, dull, and
boring, and that one must have good grades or there will be consequences from teachers and
parents.
Students perceive the classroom as a stressful environment where learning happens or a
class they must take to graduate. Seifert and Sutton's (2009) journal talks about how classrooms
can be challenging to create "mastery" or "performance" goals. When a student first comes to
class and identifies that the class has unachievable goals with course standards created based on
these goals, learning becomes more challenging, and teaching becomes a challenge for the
teacher.
When a teacher emphasizes and highlights mastery goals and uses strategies that work
best for students, they seem to establish and achieve new knowledge. In addition, students seem
to stay and persist in their studies even when they encounter struggles and stressful situations.
With the right motivational and learning strategies that fit individual students, they demonstrate
self-discipline and self-motivation. With an interest in motivation and teaching students to be
active in their learning, I was led to the questions, "In teaching high school students, what does
one use to motivate students, and what teaching strategies help students achieve in the class and
school?"
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Research Studies
This research study combined strands of complementary research literature, centered on
three sub-themes. First, I discuss differentiation because as there are as many students in a
classroom, there are as many learning styles, multiple possibilities in learning information, and
many ways they show what they have learned. Second, I consider research on project-based
theory because many of the assignments given and assessed are works of art that students create
in a visual arts class. Finally, I looked at research on motivation strategies that will have the best
outcomes in a visual arts class. Students see art classes as an 'easy' class where one could choose
not to participate or do little work in art-making and expect a good grade in the class.

A Review of Differentiation
Differentiation is not a new method or term in education, but increased awareness has
been. Today's students are from diverse backgrounds (race, ethnicity, culture, and economic
status), and know-how diversity has played, and is still, a big part of history (Tomlinson et al.,
2001). Although life has changed dramatically over the last 10 to 15 years (technology to politics
and Covid-19) (Reimers et al., 2020), in that time, students have learned and seen the world
differently. Students' new abilities have also contributed to the numerous learning styles and
interests (Banks, J. A., 2019). With the increase of students with diverse backgrounds
participating in education (Howard, T. C., 2020), the platform of the classrooms must adapt. It is
a vital part that educators must take in planning to meet the needs of all students; there is a call to
differentiate instruction (Dixon et al., 2014).
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What is Differentiation?
Differentiated instruction creates various learning approaches that can help students
succeed. Differentiation is the idea of individual learning strengths, needs, and interests in the
classroom and each lesson, changing the method or an assignment by adjusting to students'
strengths, requirements, and interests. A teacher can then tailor instruction to students' different
learning needs, strengths, and weaknesses. It lets students show what they know in different
ways. For example, instead of teaching a whole classroom of 20-35 students, a teacher can have
students in small groups or one-on-one sessions (Seifert & Sutton, 2009). As a result, students
have the responsibility and accountability and must take ownership of their education and create
opportunities in their studies and classroom.
A teacher's task is to include curriculum and quantifiable alteration to students' needs,
giving the same chances to all students (Osuafor & Okigbo, 2013) and assistance in boosting all
students' education (Morgan, 2014). Ideally, differentiation is centered on all students' diverse
learning based on how much they already know before they come into the classroom: their
interests, and if they have any struggles that could affect their learning, done by setting
educational goals and specific results for students (Dixon et al., 2014). Teachers seem to use this
method in the classroom's setting (organizational differentiation), for example, in learning
corners, the classroom layout, student seats, and technology use (Kokkinos et al., 2020).
Although organization differentiation is a part of differentiated teaching, the main idea of
differentiation is about the change of the learning process in a self-motivated, enjoyable, and
successful use of techniques (Tomlinson, 2015).
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Differentiated Instruction
By having an experienced teacher who understands how a student learns, the teacher can
use their strengths and help develop other skills (Strahan et al., 2012). The strategy of
differentiation is not to create simpler or less academically challenging assignments but to find
approaches that are helpful for a student to learn new knowledge (Ismajli & Imami-Morina,
2018). In creating assignments and lessons to have students achieve their academic goals (Dixon
et al., 2014), teachers first look at the skills they must teach, find resources in teaching, and
create the learning outcomes (GONZALEZ, 2021). However, with the idea of differentiation, the
teacher must first look at the learning goals and outcomes for the lesson (Backward Design),
what one must concentrate on for students to comprehend the essential concepts, and what
abilities they must know (GONZALEZ, 2021). Learning happens when students actively use
their abilities and knowledge (Carolan, J., & Guinn, A. 2007). One of the most common ways of
using differentiation in the classroom is by having several methods in teaching lessons that will
have the most effect (Cheng et al., 2017). For example, there might be students that would need
more structure or having lessons and assignments in small chunks or a hands-on approach in a
We- Do, They-Do, I-Do approach (Castagno-Dysart et al., 2019).
When a teacher uses a lecture-based approach, it does not give the students a chance at
their full potential (Marshall, J. C., & Horton, R. M, 2011). Teachers and students would benefit
from providing sufficient time to search concepts and connect them to relatable issues for
students (Antonacci, P. A., & O'Callaghan, C. M. 2012). When this happens in learning, students
have a higher level of engagement. Tomlinson (2004a) states that educators should take time in
lesson planning and how the student will be engaging with the lesson and the martial, which is an
essential element in student success. According to Tomlinson (2004), several key elements guide
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differentiation in the three elements of the curriculum: Content, Process, and Products
(Tomlinson, C. A. 2015b). Content: the materials and elements one may use in their teaching,
examples, and various books and resources. Process; the activities in which students are engaged
in the mastery of the content and understanding of information—products; in how students will
exhibit knowledge in what they have learned (Tomlinson, 2014).

Content
Content differentiation involves educators revising or adjusting how the material is then
taught to students (Tomlinson, 2014). Teachers may differentiate content, such as flexible
grouping, having students work in pairs, groups, or independently (Osuafor & Okigbo, 2013).
The use of books, videos, or podcasts can be a tool for developing an understanding and
knowledge of a concept (Ismajli & Imami-Morina, 2018). Students working and engaging in
learning can connect new information with previous knowledge, and their work shows growth
(Tomlinson, 2014).

Process and Product
The process of differentiation is how students understand content and materials. Students
need the chance to process the new knowledge that they have been told or demonstrated to them
instead of moving forward right away (Koutselini, 2008). Processing helps both the teacher and
the student understand what to ask in areas they do not understand (Tomlinson, 2014). Examples
of strategies for process differentiation are; diverse levels of instructions, student pace activities,
and different means of expressing their knowledge (Seifert & Sutton, 2009). Tomlinson (2005a,
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2005b) explains product differentiation that allows students to display their understanding and
knowledge, and skills based on the content. An effective product differentiation promotes
creativity, problem-solving skills, and critical thinking, but the educator's job is to scaffold
instructions and assistance when students struggle (Tomlinson, 2001). Students who can show
their knowledge by playing with their strengths can adequately show their skills and
understanding (Koutselini, 2008).

Environment
Educators create an environment of encouragement, give students self-assurance, and
inspire them to ask questions and find their answers (Howard, T. C. 2020). Educators create and
sustain an environment where students are willing to try new styles and techniques in the
classroom, and students become successful and obtain abilities from diverse experiences and
activities (Michie et al., 2020). Having multiple opportunities that are unlike each other allows
the teacher to demonstrate critical thinking and problem-solving skills (Howard, T. C. 2020). In
contrast, the teacher can successfully and accurately evaluate students' success and areas to be
worked on (Anderson, 2007).
Recent studies in neuroscience and psychology have revealed findings on how humans
learn, receive, and demonstrate our knowledge (Tomlinson, 2015b). First, everyone can learn,
and all students can understand and use complex concepts (Tomlinson, 2015b & Dixon et al.,
2014). Second, teachers that have faith in their students' abilities can succeed by trying and using
their strengths and connecting prior knowledge (Tomlinson, 2015b) & (Buehl, D. 2011). Third,
reworking the mindset of both students and teachers that there are a few students capable of
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learning (Tomlinson, 2015b). As a result, students can achieve great results, and teachers see that
all students can learn, acquire and use new knowledge, and thrive in education (Tomlinson
2005a, 2005b).

Is Not
Studies seem to focus on differentiation and how to implement it in the classroom
successfully, but teachers need to see what differentiation is not (Tomlinson et al., 2001). It
allows teachers to be aware of applying differentiated instruction in their classrooms (Akos et al.,
2007). In a classroom, the teacher differentiates instruction, but the outcome may be uneven for
students based on their previous knowledge or challenges in their learning. All students should
be challenged while working on appropriate assignments (Ismajli & Imami-Morina, 2018). There
is not just one way to differentiate instruction. One may use various methods as various students
(Tomlinson, C. A., 2001). A popular belief about differentiated instruction is that it is very
complex. Although differentiated instruction can initially appear challenging to execute, it is the
responsibility of the teachers to guarantee that each child succeeds in their education;
differentiation is a resource in fulfilling a teacher's responsibility thoughtfully, successfully, and
carefully (Ismajli & Imami-Morina, 2018).

Discussion
Differentiated instruction in education has become a strategy in schools for students to
succeed in their education no matter their race, gender, disabilities, and various academic and
learning abilities; it is a method that supports and gives opportunities to students (Tomlinson et
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al., 2001). The differentiation used by teachers can provide a higher level of education (Akos et
al., 2007). There is not only one method, style, or technique for teaching, but differentiation
offers students the opportunity to use other learning methods (Osuafor & Okigbo, 2013). In
providing choices based on their variance of learning styles, with ongoing assessments, the
influential methodology can provide a quality education that reassures students and teachers to
reflect on their methods and strategies as they expand and improve their teaching (Platt, J.,
2018). Differentiated instruction enhances student performance, leading to understanding
complex concepts, gaining new knowledge and skill, and making connections inside and outside
of class (Tomlinson et al., 2001).

A Review of Scaffolding
Vygotsky claims that mental growth is improved by relationship and group relations in
his theory, Zone of Proximal Development (ZPD). Zone of Proximal Development is understood
as the difference between what students can achieve independently and what they can achieve
collaborating with their peers (Shabani et al., 2010). As a result, students take further control of
their learning. An increased understanding of how to do the assignment scaffolding steadily does
away with letting the student take charge completely. Scaffolding follows when students are
provided with the chance to connect their views and observations with peers and teachers'
discussions and learning conversations (Cheng et al., 2017). In an encouraging collaborative
environment, motivation encourages successful learning and growth in skills, which also comes
with the feeling of fulfillment that affects student success and satisfaction in online learning
(Valencia-Vallejo et al., 2018). Also, scaffolding aids in supporting and improving learning
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settings, environments, and societies that encourage academic relations with mutual resolve and
impact students' communication and interaction skills (Shabani et al., 2010).

Four stages ZPTD
Four stages of Zone of Proximal Development (ZPD) are Stage I, where the educator
assists; Stage II, where the student can assist; and Stage III, where the student develops to no
longer need dialogue to progress (Schwieter, 2010). Finally, in stage IV, "de-automatization," or
relapse back to Stage I, the student loses the ability to perform proficiently (Fani & Ghaemi,
2011). Stage I student's performance is aided by a teacher or knowledge about the subject
(Siyepu, 2013). The quantity of instruction is determined by the assignment's challenge and the
student's traits (Hogan & Pressley, 1998). The students might possess an incomplete perception
of knowledge, gradually giving meaning and understanding to bring meaning to the lessons/unit
(Roehler & Cantlon, 1997) and how it is relatable to them and the world (Yazdanpanah, 2019).
When some comprehension of the general understanding has occurred, additional support is
provided by discussions, pointers, and arranging (Siyepu, 2013). The teacher supports by
arranging assignments and forming tasks into objectives and goals in managing the learning
outcomes for each student and the course (Lerch et al., 2005).

Stage I
Stage one is a stable decline of the teacher being in charge and giving instruction and
equal growth in students' amount of accountability, from teacher instruction to self-regulation
(Shabani et al., 2010). The teacher has to correctly modify support to the student by being
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receptive to the student's determination and thoughtfulness of the assignment and the objective
(Fani & Ghaemi, 2011). The objective of stage one is to transfer from former instruction to selfmanagement and motivation (Siyepu, 2013). The teacher's responsibility is to correctly modify
support to the students by being thoughtful of the student's attempts and comprehension of the
objective (Roehler & Cantlon, 1997). Stage one is accomplished once the responsibility for
modifying and altering the assignment and completing it is successfully given over to the student
(Malik, S. A. 2017). The mission of stage one is to achieve the dependability for modifying the
support and the assignment to the student (Siyepu, 2013).

Stage II
In stage two, the student takes on the assignment without assistance from others (Shabani
et al., 2010). Again, though, performance is not entirely established or automatized. This stage is
based on passing control or support from the teacher to the student (Fani & Ghaemi, 2011). The
teacher steered the support and understanding by then gradually handed to the learner (Leong, D.
J. 1998). Students use prior knowledge to work on assignments without direction (Siyepu, 2013).
The ZPD occurs in the first and second stages; the students work unaided, suggesting that they
accomplish tasks without aid (Lerch et al., 2005).

Stage III
The ZPD internalizes and uses academic models in Stage I and Stage II. As students
develop their understanding and make connections, students display their skills to process the
instructional material and proficiency (Schwieter, 2010). In inspiring students' academic skills to
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progress, assignments, and projects based on student-related ideas (Wheeler, R. S., & Swords,
R., 2004) and thoughts in creating self-motivation (Buehl, D., (2011). Apply different means of
expression and use other skills they have learned in other classes; writing, speaking, and a
physical or digital project may improve personal and educational knowledge by crossing over
content areas (Lai, A., 2021).
As an alternative to assessing students on grades, the class/project rubric should be
concentrated based on the student's capacity and their growth reflected based on their progress in
the class (Bell, 2010). Assistance from the expert or the self is no longer needed. Assistance at
this stage could be disruptive for the student and set them back (Lerch et al., 2005). In this
condition, instructions from others are disruptive and irritating (Siyepu, 2013); it is at this stage
that self-consciousness may be detrimental to the smooth integration of all task components
(Shabani et al., 2010). Performance is no longer developing; it has developed by the end of this
stage (Fani & Ghaemi, 2011).

Stage IV
Stage IV is also known as the "Recurrence" stage. The students are ready to meet the
division of model and work (Warford, 2011), which is the method of revisiting the previous
stages of ZPD, which implies a significant stage of concept progress (Fani & Ghaemi, 2011).
Some students will reach a point where they will mix regulation and processes. As a result, the
student loses the ability to perform at the expected proficient level (Warford, 2011). In addition,
personal or academic matters might lead them to step backward (Dunphy, B. C., & Dunphy, S.
L., 2003). Self-evaluation and ongoing assessments may help resolve or not present themselves,
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but (Fani & Ghaemi, 2011), it is an unavoidable incident that involves the student reverting and
revisiting to the beginning of Stage I to re-claim mastery (Warford, 2011).

Scaffolding
Scaffolding methods are seen in numerous readings and displayed promising outcomes
(Castagno-Dysart et al., 2019 & Fani & Ghaemi, 2011, & Hogan & Pressley, 1998). Learning
can most effectively occur when ZPD is first applied, the materials or ability where the students
are in the first stage (Schwieter, 2010). Then, the students present their knowledge by
demonstrating appropriate direction by scaffolding and transitioning to stage II (Fani & Ghaemi,
2011) to work independently. Scaffolding occurs best in environments where the learner is
provided with the opportunity to communicate their thoughts through conversations, the most
productive of which are content learning conversations (Roehler & Cantlon, 1997).
The ZPD and scaffolding practice explains how learning is encouraged within the
communal and academic setting (Lerch et al., 2005). Students who are active in their learning
focus on social interaction (Belland et al., 2007) in learning and development. A study done by
Belland, Glazewski, and Richardson (2007) put into practice the theory of problem-based
learning to support and develop students' critical thinking skills. Numerous scaffolding
approaches were employed in helping their students. The study established that the efficiency of
scaffolding is a short-term provision till students can achieve scaffolding responsibilities
themselves (Belland, B. R., Glazewski, K. D., & Richardson, J. C. 2008). Scaffolding starts
students' progress, relying on the teacher for an independent stage in achieving skills and
understanding (S. A. Malik, 2017). The importance of the teacher and student interacting with
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each other is a central part of scaffolding which encourages further involvement and better
academic interaction (Schwieter, 2010) and encourages students' socialization and academic
work (Valencia-Vallejo et al., 2018).

Socio-cultural
Having interaction is an essential part of developing students' cognitive growth. The
teacher supports students by presenting them with contemporary, social, political, and
environmental issues, which are significant, creating skills to understand, possess, and create
their conclusions (Fani & Ghaemi, 2011). The socio-cultural method realizes that information
and social and ethnic understanding are essential components in exploring reasoning (Schwieter,
John W. 2010). Vygotsky delivered the theoretic fastening required to create a clear link between
interaction and growth by the ZPD and instruction. For the student to create, knowledge and
ability should be clear and coherent even if the skills have not been introduced before (Fani &
Ghaemi, 2011). Scaffolding must have consistent content assignments; scaffolding does not
make the content easier for students with new knowledge. The content remains the same, but the
teacher could simplify how the student proves the knowledge, the teacher creates differentiation
in their teaching that supports the student's learning ability (S. A. Malik, 2017).

Unit Teaching
Organizing lessons based on units, themes, or topics can be a great asset for teachers and
students. Having content separated into smaller units and lessons has the benefit of preventing
students from missing information, having an interest in lessons, and intrinsic motivation in their
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learning (Buehl, D. 2011). Units offer possibilities for students to explore issues aligned with the
subject and create complexity in their learning, promoting written and verbal communication
(Bakker, A., Smit, J., & Wegerif, R. 2015). Incorporation could include reading or interpreting
the text (Buehl, D. (2011), listening, and contributing to dialogue that is content-specific
(Gottschalk, K. 1994). Students can explore ideas, themes, subjects, and interests; they can
explore their opinion and others in their research (Bromley, K. 2007, Gottschalk, K. 1994, Van
de Pol, J., Volman, M., & Beishuizen, J. 2010).

Discussion
Teachers should keep their minds on significant components of motivation, creating
essential objectives, and constructing ideology and thoughts (Gottschalk, K. 1994). Having
ongoing motivation supports possibly will aid in providing engagement when there is a complex
subject (Wang et al., 2018). The teacher understands their students; they then create a foundation
for lasting motivation by connecting to what students enjoy and their goals outside and inside the
school (S. A. Malik 2017).

A Review of Project-Based Learning
Project-Based Learning (PBL) is an approach to teaching education that combines
strategies for student achievement in the classroom (Lai, A. 2021). Students drive their learning
through questioning and investigating, and they show their knowledge through projects and
activities (Bell, 2010). Students form questions and use them to lead their research, exploring
and finding answers to their initial questions and developing additional questions as they
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research (MacLeod & van der Veen, 2019). Teachers monitor and motivate students in their
process (Valencia-Vallejo et al., 2018 & Blumenfeld et al., 1991). The teacher examines their
work and discusses it with the student, aiding them in their path to complete the assignment or
helping students in the correct form or idea to present their work and have a good result
(Gadsden, 2008, & Goldblatt, 2006).
PBL is not an add-on or extra to the main program of study; it is the direct approach to
how a student is working to obtain, understand and demonstrate understanding (Bell, 2010). The
outcome of PBL aimed at students is to improve understanding, analysis, critical thinking,
creativity, time-management, and motivation (Helle et al., 2006). In addition, PBL promotes selfdetermination and individuality (Bell, S. 2010 & MacLeod & van der Veen, 2019). Students
have the chance to learn about global issues (Larson, R. W., & Walker, K. C. 2006), which they
will explore, research, create, and use learning methodologies (Yazdanpanah, R. 2019). Students
succeed when steered by subject, world issues, and curiosity, which develops their knowledge
and abilities and provides a suitable foundation ((Barron et al., 1998).
PBL strategy may be used in almost any subject or theme and can connect or join with
future units and themes. However, the solutions that students search for by completing projects
ought to be planned based on the objectives of the classroom and the assignment (Blumenfeld et
al., 1991). If the project's fundamental objectives show no attempt by the student to convey new
academic skills or knowledge, then the assignment was an exercise or a preparation for what is to
come but not a PBL method (Mary & Kitsantas, 2013).

Driving Question
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Students create questions, guiding their research (Belland et al., 2007). Having students
choose their questions is one of the vital elements in this step; they are much more motivated in
their research and projects based on what they are interested in (Bell, 2010). The teachers
oversee each step of the process and approve each choice before the student embarks in a
direction (Helle et al., 2006). A driving question is a question that does not have a single
straightforward answer, but it leads students to explore and discover multiple ideas and answers
(Mary & Kitsantas, 2013). Once they have their question and the research with the many tools
(digital) they are provided, students do not have to rely on a textbook for their answers. Instead,
they can rely on existing knowledge (MacLeod & van der Veen, 2019), online resources (Bell,
2010), and other content areas in their academics.
PBL promotes deep, meaningful student learning, but without a driving question and the
proper support (Yazdanpanah, R. 2019), students may not become focused or motivated
(Blumenfeld et al., 1991) on the work. A well-crafted driving question, structure, support from
the teacher, and implementation structures can support skill growth in multiple areas (MacLeod
& van der Veen, 2019). By creating a self-motivated project, the student will have great success
(Doppelt, 2003).

Student-Driven
Projects are motivated and centered by the student; projects combine student
independence, self-choice, self-governance, and accountability, which is not as traditional as
other educational and long-established methods (Bell, 2010, Yazdanpanah, R. 2019 & Helle et
al., 2006). The teacher has a wide range in how they want to go about PBL, which can
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incorporate student-created topics, the task, partner or group collaboration and artifacts created
(Yazdanpanah, R. 2019), who the viewers are, or how the project is going to be measured
(Goldblatt, 2006). PBL includes real-life encounters, so the application is realistic and truthful or
problems that have answers (Helle et al., 2006). Having and giving choices to the student
becomes crucial for students' success. Intrinsic motivation plays a part in students reaching
higher research, reading, comprehending, and writing skills (Doppelt, 2003). Later, it will aid
them in future lessons in the class and content subjects outside of the class.

Learning Goals
One of the main objectives of PBL is to enable students to have success and achieve the
goals and standards placed by the teacher for that discipline (MacLeod & van der Veen, 2019).
Therefore, the teacher directs students to create unique projects, gaining knowledge and
reasoning skills that follow the subject's goals and objectives (Gadsden, 2008 & Wang et al.,
2018); this also can crossover with other disciplines and lessons. Students would have the
advantage when the teacher is focused on goals, state or national standards, and the projects that
students are involved in (Helle et al., 2006). A successful project or problem launch may largely
depend on student engagement with the problem (Ertmer & Simons, 2006). One crucial strategy
for doing this is making connections between the activities and the concepts learned so that the
activities are the means for learning (Schwieter, 2010) and not the focus. As students develop
their ability to regulate their learning, they need this direct and specific guidance to connect the
learning activity and the learning goals (MacLeod & van der Veen, 2019). The teacher should
include the student in the development of the unit and the learning goals, which will be different
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for each learner (Platt, J. 2018); the teacher can help steer the student in creating achievable
goals (Helle et al., 2006).

Assessments
Ineffective learning in PBL depends on students challenging new ideas, creating
questions, finding answers, and learning from their mistakes (Schwieter, 2010). The teacher can
ease this process in PBL by giving formative assessments during their project, from creating
their driving question to their final reflection (Doppelt, 2003); this will then create and cycle of
feedback, review, and improvements (Blumenfeld et al., 1991). A rubric measures student
performance, but students need self-evaluation and reflection (Doppelt, 2003). Students can
reflect on how well they have worked on their projects and self-evaluate those (Helle et al.,
2006). The effort put into creating the work and how well they met the standards based on the
rubric helps them become knowledgeable of their strengths and what they could improve on in
future works (Bell, 2010).

Physical Products
Students create physical works in a Visual Arts classroom, demonstrating their skills and
answering the unit's theme, subject, or question (Wang et al., 2018). Then, they show through a
presentation, representation, artwork, written, or digital format; this lets them display and
demonstrate their knowledge and skills (Goldblatt, 2006, Platt, J. 2018, Bell, 2010). Researchers
studying PBL (Bell, 2010, MacLeod & van der Veen, 2019) consider that students can develop
their cognitive abilities by being given a chance to create and use previous and given information
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on how to manipulate materials. The Visual Arts have many categories of art-making, from 2D
to 3D works that students get to explore and learn from each other (Goldblatt, 2006). Students
have a strong voice and choose many assigned projects based on their learning goals and
objectives. Students are responsible for determining the subject matter of their piece, their
methods, how it is significant, the importance, and how it fulfills the assignment (Bell, 2010).
An inclusive PBL system positions projects as the fundamental and focus of student
learning (Bell, 2010); therefore, the projects should involve students presenting their project
(group critique with feedback) (Gadsden, 2008), written self-assessment and reflection
(Gottschalk, K. 1994, Bell, 2010). Students also should get the chance to modify and create
chances based on their peers' feedback and the teacher to improve their work (Gadsden, 2008).
With the use of PBL and student researching and creating a physical piece, the allotted time
given needs to be appropriate for completing the project (Yazdanpanah, R. 2019). If time allows,
students should display their completed work and verbally present their artist statement (why,
how, and what they created?), strengthening their communication and social skills (Bell, 2010,
Yazdanpanah, R. 2019, Gadsden, V. L. 2008).

Discussion
In planning for a PBL setting in the classroom, the teacher needs to take responsibility as
a monitor, initiator, and aid students when they are struggling in their process (Blumenfeld et al.,
1991). PBL may be a struggle and a challenge to put into effect. However, with appropriate
planning, one can develop a successful, controllable, and encouraging education (MacLeod &
van der Veen, 2019) in the classroom. Furthermore, with the PBL model, students are given the
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opportunity. They are assessed on their final products, accessing recourses, organization, and
problem-solving skills (Yazdanpanah, R. 2019), which prepares them to be successful in their
future education and life outside of school (Lai, A. 2021).
The artist constructs relationships between the method and the finished product; they
communicate through images that create visual representations and the means of the principles
and elements of design; when developing creative representations, it is essential to contemplate
that the image relies on the context (Lubart & Getz, 1997). Utilizing imaginative descriptions to
distinguish artistic work and the process compromises new perceptions and encompasses a
unique awareness of a problem that leads to scaffolding for creativity development (Lubart &
Getz, 1997).

Summary
Making connections in learning (Tomlinson, C. 2004a), motivation, and working to
complete a goal or objective (Wang et al., 2018) is on the student who must be the one to
participate in their education actively. The teacher may act as a promoter and facilitate student
learning (Blumenfeld et al., 1991). In any education situation, the teacher is the one who can
create connections in the lessons. Creating connections from prior knowledge and other disciples
will develop student learning skills in one subject and across multiple subjects(Buehl, D. (2011).
Integrating differentiating, adjusting content, teaching method, and students' abilities (Carolan,
J., & Guinn, A. 2007), creating connections and learning styles involves a thoughtful
commitment with both the teachers and the student (Luis-Genaro Garcia, 2012).
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A student's learning needs, approaches, techniques, and methods of understanding may
differ from other students(Platt, J. 2018). It is then the teacher's responsibility to recognize the
student's needs and arrange the unit, lessons, and assignments fittingly to fulfill the learning
objective (Gadsden, 2008 & Wang et al., 2018) for all students' diverse needs so that all may
succeed. The teachers, in the beginning, find the learning obstacles students may have and find
the best solution for them and the classroom (Cheng et al., 2017). For example, they give extra
time, encourage responses to boost confidence and self-esteem, scaffold lessons and units
(Belland et al., 2007), have students work with peers, or create lessons based on PBL (Helle et
al., 2006). Lastly, a teacher must find balance in having control and giving their students; if done
successfully (Yazdanpanah, R. 2019), the teacher will find balance in having and giving control,
which will let the student be able to be creative (Goldblatt, 2006).

Chapter III
Research Methods

The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teaching standards, teacher artifacts, clinical
teacher and university supervisor inputs and reflections, and work samples of lesson plans and
reflection as a means of data collection:
1. I will begin with a review of action research principles to establish the foundation for this
study's method of inquiry.
2. I will review the choices and purposes of data collection that helped to highlight my
instruction and means for searching for improvement.

Art Classroom: Creativity, Motivation and Self-Discovery

33

3. I will detail my context for the study, methods of data collection protocols, maintaining
credibility and trustworthiness of the data, and acknowledge my limitations as a
researcher.
4. As I implement this study, I will present the procedures used to study my practice while
providing data and analysis that speaks to adaptations and adjustments made to my
instruction.

Research Questions
This research focused on visual art education; I focus on the value of art education—
creativity, enhanced performance in other disciplines with the integration of art education, and
the value of studio art environments for learning and inspiration. The value of these areas is
critical in examining and conveying the importance of art education. For example, the creativity
area employs students to uncover and develop their minds in a way they never knew before.
Specifically, I examined the importance of students experiencing the independence to explore
and create more by being a part of a comfortable art environment. As a teacher-researcher, I will
be taking field notes on projects, teacher artifacts, documented notes, lessons, supervisor, and
cooperating teacher observation to document the observations. The field notes will work to
communicate the teacher's work and growth. The research will be conducted throughout the
study and will be continuous data collection.
Art educators need to teach like artists and stop teaching to a test. An art educator does not
need to be driven to teach to a test, particularly on the Torrance Creativity Test developed in
1966. Are the lessons and units' focus aligned with the following The Interstate New Teachers
Assessment and Support Consortium (INTASC) standards for teacher professional development?
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Additionally, I considered how studying my practice aligned with INTASC Standards could
improve my instruction and student learning. This study aimed to see how creativity allows
students to express themselves through materials that traditional classrooms and disciplines
would not allow. The creativity exuded through artists is essential and plays a role that no other
person can experience except that one individual. The research question(s) for this study were:
1. How can I motivate students to be interested and passionate about creating works of art
that are original and that are based on classroom content? Provide choices and individual
artistic creativity in creating an inclusive classroom that supports the needs of all
students. The art lessons and assessments are designed to create a learning environment
that supports all learners with an appropriate variation. The Oregon Visual Arts
Standard's first anchor standards state that 'Creative ideas develop from life experiences
and are explored utilizing inquiry methods including observation, research, and
experimentation. Creativity and innovative thinking are essential life skills that can be
developed' (Oregon Department of Education, 2021).
2. How do I increase student responsibility for learning? For example, the art lesson for this
study had specific deadlines, goals, and objectives that students must complete and be
able to full credit. Chart how many students completed the work by the deadline and how
well they have accomplished the task. In addition, the Oregon Visual Arts Standard's
second anchor standards state that 'Artists and designers balance experimentation and
safety, freedom and responsibility while developing and creating artworks' (Oregon
Department of Education, 2021).
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INTASC Standards

The Interstate New Teachers Assessment and Support Consortium (INTASC) was created
to aid new educators in enriching learning in their schools. The first INTASC standard requires
teachers to focus on key concepts in each lesson. Using formative assessment to clarify concepts
and increase education improves instruction and learning not based on grading. Research shows
that formative assessment can raise student achievement when correctly used with cognitive and
motivational influences (Doppelt, Y., 2003). In addition, formative assessment has been found to
influence achievement levels by roughly a grade level and the ability to increase the rate of
student learning (Griffin, P., 2018).
This third INTASC standard involves the need for teachers to focus on all types of variety
in classrooms and adjust instruction to meet all students' learning needs (i.e., IEP, 504, SPED,
and other learning impairments). The first step in tackling the needs of the students is for
teachers to recognize that particular need and meet the requirements. Then, the intent is for
teachers to take these skills and abilities back to their classrooms and reflect on them when
developing lessons for creating all-inclusive classrooms.
Today, many studies in education are literature centered on critical thinking. Critical
thinking should be a goal, but teachers are not often educated on promoting critical thinking in
their classes. This fourth standard expects teachers to aid students' growth in their necessary
thinking skills. Teaching requires that the teacher hold fundamental skills to consolidate, manage
and develop abilities, objectives, and proficiency in lesson training, demonstration, and
assessment. They must encourage students' participation in their educational practice, using
proper approaches and skills to improve success in teaching.
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INTASC's fifth standard requires teachers to encourage students through interaction with
peers and teachers, enhancing and improving their skills as teachers and learners (Borko, 2004).
For students, the classic lecture, notes, and test layout does not produce the development
educators want in the classroom. Instead, schools wish classrooms to be involved, connect and
encourage, and exhibit a collaborative process that teaches students to become committed
learners (Buchler, 2003).

Methods and Procedures
My purpose in this project was to describe my teaching practice using data to improve my
practice with the INTASC professional standards. Therefore, it was essential to choose a method
that could account for the standards for teachers and how I was paying attention to my practice
through data collection to improve it. Accordingly, this study was designed as an action research
study. An action research project is an application and learning strategy for finding effective
learning outcomes. The research strategy often involves the application of various methods to
make it relevant. However, action research, the practice as research or practice-led research, has
many common principles and common factors, such as the aim to change and develop an
approach. Research-based starting points are also united by the cyclical progress of the project,
alternating between planning, practical action, reflection, and evaluation.
In this research of available literature on pedagogy in visual art, the study is based upon
reflections on classroom practices and experiences working with their students.
1. The researcher is trying to discover how switching techniques in delivering instructions
affect students' intrinsic motivation.
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2. A look at how student-based interest assignments affected student behavior and
motivation.
The development of forming and understanding visual images is a fundamental key to
studying art but general and appropriate to other disciplines in education (Taylor et al., 2006). In
the 21st century, learning is not limited or seen as following a linear path; students should be
influenced by numerous resources in education (Gadsden, V. L., 2008). I have observed that
students recall more material when allowed to be involved with interdisciplinary content in my
knowledge and understanding. School education is based on state testing, creating education
based on having students taught by passing tests instead of nurturing their artistic, creative, and
unique abilities. By involving students in arts and having an interdisciplinary issue, students will
be able to take more responsibility for their education and make thoughtful connections.
This data collection method determines the student's needs to assess prior knowledge and
understanding using my field notes, student art-making, problem-solving skills, lesson plans, and
classroom management. Throughout my ongoing observations, I am involved in the connections
and exchanges of ideas amongst students about their progression, their use of art vocabulary, and
problem-solving strategies. After collecting my notes, lesson plans, and observations, I will
reflect on what I have learned from this development and my modifications for the classroom
and the student.
These data comprised reflective journal entries, course assignments, everyday interaction
with students, and overall classroom achievements and improvements in their assignments. The
research took place over a semester (eighteen weeks). The class met for approximately 50
minutes per day during the school week, with several holiday breaks, parent-teacher conferences,
and in-service days. Data was collected through field notes, teacher lessons plan, supervisor's
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comments, and written documentation of observations. Data includes student artwork and
examples of student responses; I did not take or include students' names or works. Classroom
documents track student success and achievements in the 'A-F' grade scale with modifications for
students who have IEPs, 504s, or are under SPED. Materials were saved and reviewed for future
personal applications for improvements and modifications; no personal or private information
was used in the study. Field notes were taken in a notebook to write notable observations while
teaching or creating lessons. Learning from the work of Sanjek, LeCompte, and Schensul (1999),
"…memories or mental notes kept … until it is possible to write things down" (p. 31). My
journal entries have context about what events were taking place in the school and provide an
account of my challenges, struggles, and how I could improve my practice. Another data source
is a collection of students interacting with peers, the teacher, and the assignment. Also contained
in my data set are the overall classroom achievements in the assignment as a class students have
done works that earned higher grades, demonstrated high craftsmanship, and challenged
themselves (rigor).

Chapter IV
Analysis
Introduction
The primary learning outcome of the action research project was, 'How can classroom
strategies be altered to produce an encouraging influence on student engagement. To motivate
students to challenge themselves in their creative development and discover further than what
was previously asked and expected of them?' With students coming back from distance learning
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with Covid-19 restrictions and online learning, there were many challenges and struggles for
both students and the teacher to adjust classroom setting and management and for students to
learn how to trust themselves to make their own decisions. In addition, it took time for students
to learn the routines of an art classroom and how to become independent in their choices for their
projects. As I have developed my classroom, these students have slowly grown with the
processes and routines of the classroom. The ceramics class foundation for learning is based on
students figuring out their voice in their art, and I have been developing systems for them to do
so independently. This chapter will discuss my classroom management, discoveries, findings,
and data on the whole classroom and three individual students. It is centered on my main
question in using strategies to encourage and motivate students to be challenged creatively.

Class Structure
Description and Interpretation
Through reflection and observation, a description of the classroom flow emerges. In order
to better understand the student artists' responses, it is necessary to know how the class is
structured and how these structures developed. Enter the classroom. The class structure begins
with students entering the classroom having the option to choose where they want to sit. I found
it necessary as we developed a choice-based classroom to make these simple routines a
combination of structure and choice. Thirty students must enter respectfully, grab their materials,
find their seats, and start working on their project for 5-to 10 minutes at the beginning of class.
While this routine is essential for setting up the class environment, where they sit is not critical.
Students can choose where is most comfortable for them in the space.
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Set-Up
The second part of the set-up requires students to find their previous work quickly. There
are as many projects in a choice-based classroom as there are artists in a choice-based classroom.
Therefore, it can be difficult for the teacher to follow each student's progress on their work. I
have had students store work in baskets filled with clay tools, sketchbooks, and cubby. Students
are instructed to check their cubbies first to see if they have artwork in progress or if they need to
start a new project. We have discussed how they finished their project and are ready to move on
if they are ahead, and I have not told the whole class about the next project by checking online
on GoogleClassroom or asking the teacher. Students should be working on their art projects until
the last week of the school year.
By the end of the class semester, students start acting as artists, using what they have
learned in the classroom and their interests and motivations to work through their artistic
process. It appears similar to any other art class across the room, but each student can work on a
project of their own making at their own pace. Each student has chosen their artwork based on
the object of the assignment, set their pacing, and gotten their supplies. During their work time, I
have the privilege of acting as a facilitator for students' processes, helping each student through
their questions and material needs.

Clean up
Like any other art class, cleaning becomes a challenge in schools. Setting locations and
procedures for materials is essential for students to clean their areas independently. I believe that
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a choice-based classroom system assists students with this process, as students are responsible
for finding the materials they need and are aware of where to return items. Over time it became
clear that the longer a material has been stored in a location, the quicker and easier it is for
students to put away. I believe that if the classroom is their studio, then it is their responsibility to
care for their materials.

Observations
Now that I have given details on the class structure and how students are expected to
perform. In the next section, I will share insights into the assessments that I gave my students,
both formal and summative. Finally, I challenge my student by understating what knowledge the
student brings to the class in each assignment. Then, with the knowledge that I have gathered, I
can make changes to my lesson plan for each student to be challenged in making their artwork
and how they see art and interpret art.

Pre-Assessments: Observations and Data
Students began with the creativity pre-assessment. This pre-assessment was used to
provide insight into the student-artists abilities, creativity, choices, manipulation of materials,
and critical thinking skills prior to the implementation of the research study. Following the preassessment, it was essential to create a preliminary period for students to review expectations,
studio center practice, and the use of different artistic mediums. The first two weeks introduced
students to their studio centers with the tools and techniques of using clay.
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On the first day of class, I took a survey of the 30 students in the classroom by asking
them to raise their hands to find out who had taken Ceramics 1 the year before the Pandemic,
during online learning, and who had taken it before the Pandemic started. I have found out that
half of my class had taken Ceramics 1 during the Pandemic, a quarter took it before the
Pandemic and the last quarter of the students took it before the Pandemic started. By taking the
survey, I learned that many students needed to revisit how to use clay and manipulate clay with
their hands, the tools provided in the classroom. Therefore, I planned the first two lessons to be
about exploring clay and how to use techniques to manipulate clay successfully.
The first lesson was a pre-assessment showing the teacher what students already know about
ceramics titled Monster Creation. The tools and materials given to the students, they were
prompted to use materials to create a creature of their choosing that had to:
•

Use slab, pinch, or coil technique.

•

Use the score and slip technique to attach clay.

•

Create interesting features and textures on their creature.

Figure 1:
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By watching students play with clay, ask questions, and use materials to manipulate the clay,
I learned that about 75% of the class understood the concepts of a slab, pinch, coil, how to slip
and score, and how to add or remove texture from the clay. This assignment was graded as PassFail, in which I graded students by exploring and manipulating clay and creating a creature. They
had seven days to try and compete with their creatures, but they still could work on it later. I will
be explaining the following assignment on the eighth day. All 30 students passed the assignment,
some had some difficulties, but they pushed on and created a creature unique to them.
The next project I gave my students was based on using their imaginations and creativity.
The assignment was titled Illuminated Letter Slab, in which students were going to be using the
materials and techniques they used during the first week of school. I gave a 10-12 minute lecture
about the assignment and handed out other students' work. These instructions yielded varying
opinions and approaches to the assignment. The objective of the assignment was for students to:
•

Create a "4 ½ x 5 ½" inches (half of the paper size) Illuminated Letter, constructed out of
slabs.
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Use the first letter of your first or last name, which will base your theme. Then, use your
sketchbook to form ideas.
o

(Example: Rebekah → R → Theme is Rabbits or Roses)

•

Have the letter displayed in the frame; in any font you choose.

•

Have at least two pieces added.
o

•

Either to the frame or the background (not including the letter).

Must have the techniques of adding and subtracting, carving, layering, detailing, design,
and textures.

•

Work with soft and leather hard slabs.

While watching students work for the first three days of the new project, I learned that more
than half of the students did not know how to start their project after I had given them a lesson on
how to create their work. I wanted to have students use their creative ideas and have '…student
engagement and motivate them to challenge themselves in their creative development.' With this
setback of knowledge, a struggle became obvious in going further in the class. I first talked to
my mentor teachers and two other art teachers in the school about what was happening in my
class. I had learned that all students in all the art classes have a hard time being creative and that
they are used to being told what to create, how to create, and what the end product should look
like (replication). Doing my research on creativity in motivating and challenging students in their
art led me to ask Western Oregon University art professors about teaching creativity, which led
to the right direction in how I would need to teach my classroom.
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Figure 2
Notes I took during discussions (Photo of Notes)

Linda Darling-Hammond's journals on teaching the 'Whole Child' SoLD principles of
practice section two the productive instructional strategies which support "motivation,
competence, and self-directed learning. These curricula, teaching, and assessment strategies
feature well-scaffolded instruction and ongoing formative assessment that support conceptual
understanding, take students' prior knowledge and experiences into account, and provide the
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right amount of challenge and support on relevant and engaging learning tasks (DarlingHammond et al., 2019)." Therefore, the need for students' beliefs to come forward and their
judgments and assist students' skills for evidence-based inquiry. A teacher can have more
substantial outcomes by understanding and supporting students' rationale and analysis in a rich
context, rather than constricting the curriculum and following one path in teaching. (DarlingHammond et al., 2019).
With new information and discoveries from high school teachers and Western Oregon
University professors, I first added an extra week to the Illuminated Letter Slab project; I spoke
to each student individually and talked about their ideas, design, and direction. I used the
handouts that I gave students at the beginning of the lesson and reshowed them examples of
other students and how they came up with their designs. As I talked to each student, many of
them needed help knowing how to start (finding the suitable theme) and knowing that their idea
was 'good.'
Tackling the first part, where to start, I would ask them, 'what letter does your name start
with?' And then ask 'what words start with that letter and then write them down.' By helping
almost all the students just by asking two questions for them to start coming up with ideas. The
second problem I needed to face was the idea of 'my idea is good.' As students came up and
asked about their work/idea, I would answer them by asking if they liked the idea and if they said
yes, I would encourage them to go forward. If they say no, I would tell them to find an idea they
like. If they answered back, 'I want to know (affirmation) if it is a good idea for my art,' and I
would answer back, 'art should be something you like and enjoy, not something that you think
will earn you a good grade, I grade on how well you perform not on how 'good' your work is. If
you like it, go for it, but try something else if you doubt it and don't like it.' Some students did
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not like the final answer I would give, but they understood that art was not based on what I
thought but on what they thought.
The school system conditions students to understand that there is one correct answer to
questions or assignments. For students to hear from me in an art class that I am grading how
'good' their work is and how well they are performing in class, working thoughtfully and
creatively on their projects. Many classes grade on whether the answer is right or wrong, and
having a student come to an art class that is not based on those standards gives students more
freedom and discovery. They are also challenged by having them challenge themselves in how
and what they are creating in class. Having students understand and acknowledge that a class
does not have to be based on right or wrong answers gives students creativity and motivation in
their work to think outside the box of academics that they are used to.
As days passed, I shifted the way students were interacting with their art, and they did not
see it as 'I would fail if I did not make something good,' but 'I want to make something I think is
good, and I am proud of.' Many of the works that came out were rough in the techniques of clay
manipulation, but ALL the students were happy about how they completed a work based on their
ideas and made it with their hands. It has helped students with their confidence in the classroom
and helped them see that they are creative and full of great ideas and do not need to copy others
to create something' good.'
Students were more confident in their ideas, works, and skills with each new assignment.
Students with very new assignments would explore more options of how they would be able to
create the works that will fulfill the requirements and enjoy creating. At the beginning of the
semester, four assignments were created to guide students in understanding how to be creative
and imaginative and do original works. With these four projects (Monster, Illuminated Letter,
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Sgraffito, and Wheel Throwing), the gradual release of responsibility was used once students
learned new techniques. As students were working, learning, and exploring, I assessed
improvement and growth in their skills and discussed their artistic vision and direction in the
class; to make it functional, non-functional, or both. Each student had different answers to my
question about what they wanted to create and improve on; 30% wanted to create works on the
wheel and improve those skills. 20% were interested in learning a new skill, 40% wanted to work
on hand-building techniques, and 10% were in the class to finish the assignments and fulfill their
elective credit.

Figure 3
Students Answers to What to Create and Improve on in Class (30 Students)
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Learn New Skills
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Students in the Classroom
Project
The goal of the major project was to observe and collect data on the effects of classroom
strategies on the students to be engaged and motivated. So they may challenge themselves in
their creative development, the environment for student understanding, confidence, creativity,
and critical thinking skills in the art room. The main project that students were given was
called Art Movement, which provided a wide choice of art projects. Students met with me
throughout the process to ask questions and discuss their artistic vision. On the first day of the
assignment, I gave a PowerPoint lecture about the assignment, objectives, and goals. While
creating the unit, I wanted to give students more tools to apply to their various ceramic pieces
and build upon their knowledge. I also wanted to connect different works of art and styles from
the lesson to student interests and affiliations. Many of the students I teach worked with clay the
last semester of the last school year (2020-21) and have taken another art class and know how to
represent their ideas in a physical form. Therefore, this lesson was significant to each student and
the whole class—the unit's goal was for students to be creative and express their ideas.
Students choose two art movements out of five (Pop Art, Impressionism, Expressionism,
Surrealism, Art Nouveau) and research the two. Then they choose one out of the two choices and
create a work inspired by the art movement. The bulk of the lesson explains the five different art
movements (Pop Art, Impressionism, Expressionism, Surrealism, Art Nouveau) that students
could choose from—going over the specific definition and elements of each art movement as
well as providing visual examples. I then help students by asking questions about their work
(what, why, and how they are creating their works) as I conduct a formative assessment of each
student.
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Figure 5
Lesson Review/Handout:
Art Movement
OBJECTIVE

DUE DATE

Research two art movements and choose one art movement you want to use for Monday April
your work.

8th

Design and create a work of art that is inspired by the student chosen
movement. (functional, sculptural or both)
Your work must present the chosen art movement to the audience successfully.
Create an artist statement (template available).
OVERVIEW:
•

Based on the two art movements you have gotten, choose one you would like to use in
your work.

•

Research that art movement and understand the style.

•

Plan out what you will be creating, and sketch the idea in your sketchbook.

•

Create your assignment using any technique we have used up in this class.

•

After you have finished your art piece and complete the Artist Statement post both online
in Google Classroom.

PROCESS:
1. Research the two art movements and choose one that you would like to use in your work.
2. Plan out how you are going to show the specific style.
1. You may use any technique we have used up to this point in class.
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1. Glaze techniques
2. Handbuilding
3. Wheel throwing
3. Create your work using the method that you have chosen.
4. Once you have finished your art piece, post three pictures on Google Classroom.
5. You MUST have both the Artwork and Artist Statement finished to complete the
assignment.

Students and Progress
The students showed progression in this unit, and they were able to take an art
movement/concept and interpret it in their way and use their creativity to create something new
and unique. Although students struggled to use their imaginations and creative skills to create
works of their own, many wanted to replicate works that they had seen online. However, I
reminded them that this project is about finding inspiration, not replication.' I told many students
that when artists see or want to express their ideas, they do not want to replicate what they saw
but find their way of showing the audience what they saw or felt. As students questioned their
ideas and the art movement concept and applied connections to their artwork, they could work
out how to express original thought within the art movement they had chosen.
I have chosen three students who will remain anonymous in evaluating students' works. I
will focus on how they performed in creating their artwork and artist statement. Student One
created the Surrealist art pieces (See Appendix A for the image of student artwork). With his
creation, he struggled to know what he would create. Student One struggled with staying on task
or getting his whole idea across when building on the context in a conceptual sense. I gave him a
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small one to two-day assignment, 'Clay Experimentation,' where he experimented with the
different techniques in manipulating clay; pinch, slab, coil, and wheel. He did not have to create
anything that would be graded but to play and think of ideas while using clay, which helped him
start thinking of what Surrealism meant and how he could create a Surreal work. In the end, he
created a complex piece that showed the movement of Surrealism. Once he had gotten the idea
of doing a hand, I encouraged him to play and have fun with the idea of a hand. As he started to
create the hand, he started to think of many ideas to add to his piece and began to understand
what Surrealism meant and how he could incorporate it into his work. I would still have to
remind him once in a while to keep on task instead of wandering around the class and not being
productive.
The following student, Student Two, created an Expressionist piece (See Appendix B for
the image of student artwork); initially, he had different ideas that he wanted to go toward but
did not know how to narrow them down. He wanted to interpret Abstract Expressionism but
needed to find out how he would present that in his work. Student Two found colorful vases
online, which inspired him to go the route of creating a vase and then adding details. He was able
to develop his ideas, but he did have times when he could not 'find creativity.' I would encourage
him to work on the wheel (which he loves), do work for himself, and then return when he is
ready. I mentioned that all artists have times when they feel like they cannot create and work on
other things to help them relax and process ideas. As the days went on, he would come back and
forth on his vase and then to the wheel, which helped him process his ideas for the vase. By the
end of the final week, he created a vase that he was proud of that conveyed Abstract
Expressionism with the colors and the facial expressions on the vase. Student Two was able to
show his ability to present his ideas and expand upon the given information through a connection
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with his chosen art movement, as exhibited by his work, which fulfills the objective of the
assignment.
The final student, Student Three, chose Pop Art's art movement to express through his
work (See Appendix C for the image of student artwork). He is a student who is an English
language learner and migrant. However, he was a student who showed much drive to develop his
ideas, both in his design and ceramic building procedures. Student Three was interested in Pop
Art, but with a language barrier in written English, I had conversations with him about the
meaning of Pop Art and what elements are associated with Pop Art. I also told him that I am
looking for students trying to create and experiment with ceramics, and if he is trying, I will give
him the grade he deserves. As he learned more about Pop Art with the videos that I provided the
student on GoogleClassroom, he learned that Pop Art consisted of using comics as art and the
bright colors that he wanted to create something simple that was bright and colorful. As he
grew more and more every day in the class and worked with clay, he applied the concepts of Pop
Art in his ceramic pieces, outfitting them with visual details. Student Three's ability to respond to
the ideas presented and experiment with them in a three-dimensional application showed his
ability to interpret the methods of the context and tools provided a vital work of art.

Assessments Formative and Summative
The Choice-Based classroom was created to meet the needs of the inclusive classroom
through visual aids, step guides, examples, rubrics, and formative assessments to track the
differences and changes in their learning experience. The formative assessments were questions
students needed to find the answers to about their chosen art movement. The learning objectives
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for this assignment layout are in the Art Movement Review Handout, which states; that they
must 'Research two art movements and choose one art movement you want to use for your work.
Next, design and create a work of art inspired by the student's chosen movement (functional,
sculptural, or both). Next, the work must successfully present the chosen art movement to the
audience. Finally, create an artist statement (template available).'
The Rubric objectives were for students to fully answer each question, thinking about
Theme/Purpose, Language, and Grammar. The assessment provided evidence of their ability to
apply what they have learned in previous lessons in clay manipulating techniques. The Oregon
Visual Arts Anchor Standards 1 (VA.1.CR.1HS1), 2 (VA.1.CR2.HS1), 3 (VA.3.CR3.HS1), 7
(VA.7.RE1.HS1), 8 (VA.1.RE2.HS1), 10 (VA.10.CO1.HS1) were used in the course of the
assessment. Keeping these anchor standards in mind, I wanted to be able to measure students'
process of conceptualizing and developing ideas in their ceramic works. With all these elements
considered and put into action during the lesson segment, I wanted to provide a method of
strengthening their design skills for their ceramic project.
The formative assessment was Pass-Fail (worth 2 points), where students must research
the art movement using the questions I had given them (Questions for Research Handout). 97%
of the student all researched their project and answered the questions in order for them to
understand each movement. The summative assessments were two rubrics one project Rubric
and Artists Statement Rubric. Students were graded based on Craftsmanship, Creativity, and
Rigor; this Rubric comprised assessments including planning, pride through discussions and
observations, art terminology, exceeding one's comfort zone, manipulation of materials, and
resilience/persistence. The Rubric documented student growth or weaknesses based on the
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school's curriculum. The assessment was a formulaic method used to document the changes in
student creativity, confidence, and critical thinking skills.

Guidance and Feedback
In grading this assignment, Covid-19 protocols were in mind and that 50% of the students
in Ceramics 2 had Ceramics 1 previously through distance learning and that they had not been in
an art classroom environment before this class, which provided an opportunity for students to
explore and what they did not accomplish in Ceramics 1. Students in class had started with the
mindset of 'I am not able to do this, but as they pushed on and worked, they were less stressed
about their skills and grades and started to have fun and explore. I wanted to have students have
a good time in art class and do works they feel have done well.
For every student, I gave them feedback after they had turned in their whole project
(artwork and artist statement). The format I give feedback starts with positive reinforcement,
noticing something that the student has done well, then I will point out what I thought they could
have done to get a higher score and a suggestion for the student to try next time. Then I would
write about how they have accomplished a difficult task in creating original works based on their
chosen art movement. Regardless of my feedback being structured similarly, each student's
content differs based on their work and needs. I wanted to provide students with written feedback
on how to improve their skills in future projects and be positive and compliment them on their
successes. I wanted to make sure that I focused a lot in my writing on being positive and the
good things I saw in their artwork and help them see that they can improve their skills without
being negative. I tried to take into consideration each individual's level of skills. I wanted to
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allow students to explore their creativity and use their imaginations, which is difficult for most
students to do without guidance from the teacher. This unit was based on having students learn
about art history and be creative to expand their knowledge and skills in art.
The Feedback given to Student 1 on the Project and Artist Statement was based on his
struggle initially, effort, and the skills shown at the end of his work. I wanted to tell him initially
that I saw and knew that he did struggle, but I am impressed that he worked through it and
created a work of art that he was proud of. The work that he created did fulfill the objectives of
the assessment, and he was able to convey Surrealism. I complimented on the texture of the
water and how hard creating his pieces to stand up straight, which is a challenging task to
complete with clay. In giving suggestions for improvement, I wrote about cracks that he and I
discussed earlier and how slipping and scoring are essential in attaching clay to clay. Also, to put
a name on his work next time.
For Student 2 feedback on both the project and the Artist Statement, I structured the feedback
similarly to Student 1. I started with a positive comment about their work initially and how I
enjoyed how he added many colors and the faces on his vase. He commented on how he did not
give up and kept trying to find the best idea in creating a work that showed the art movement
Expressionism. He did mention in his Artist Statement that he wished he had added more layers
to the color on the faces to make them vibrant, which I also agreed that color is a huge part of
Expressionism. I ended by complimenting him on choosing an art movement that is difficult to
express with clay, but he did an outstanding job.
Student 3's Feedback: I first reminded the student that he had taken Ceramics 1 through
online learning. So I wanted to first comment on how hard he worked and that he could fully
convey the idea of Pop Art in his way. He used the element of color and comic books, which are
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factors of Pop Art that he used and explained in his artist statement. Next, I wanted to ensure that
I focused on giving positive feedback for his work ethic and how hard he tried. The feedback
provided was what we discussed in class together, which was about how the lightning bolt came
off later in the week because of not slipping and scoring well, but he figured it out and was able
to attach it back together. I ended my feedback with how much care and thought he put into his
work, and I could not wait to see what he creates next.

Data Analysis
The assessment was based on students' ideas and creativity; students demonstrated
frustrated feelings about their abilities and understanding of art techniques. Students, in the
beginning, felt unable to fix mistakes and the need to start over. Their lack of confidence in their
abilities to learn new techniques was prevalent in their works. With discussions with the class
and students, more than 50% of the participants felt neutral or negative about their creativity,
confidence, and critical thinking skills in art. Students were assessed based on the rubric for their
artist statements. Students scored an average of 15 out of 20 points. Insufficiencies were shown
in the areas of art vocabulary, pushing out of one's comfort zone, and manipulation of materials.
Students did not use artistic language when communicating their artwork to one another.
Furthermore, students' data showed that they needed to practice and explain how to use the
correct language functions in the accelerated learning classroom. With practice, students began
using vocabulary correctly by hearing the teachers use the correct vocabulary, discussing with
their peers, and answering questions given by the teacher in practicing the academic language. In
addition, they were able to have a meaningful discussion with their peers about their artwork.
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The Art Movement project provided a time for students to take what they had learned and
apply it to the Choice-Based projects. Students had access to all classroom equipment and the
resources provided to support the inclusive student body more cohesively. Students demonstrated
less frustrated behaviors when facing a mistake or challenge within their artwork and would
problem solve, re-organize, or research to provide their solution. Due to all of the visual menus
being accessible for the entirety of the artwork, students used the information from the visual
aids to guide them through new techniques in their projects. Students experimented with more
materials, demonstrating more creative thought processes and choices.

Findings
The art education curriculum supported the needs of the inclusive classroom, with many
students coming back from online learning while challenging all students at each level through
the success of the student sample evaluated through the Summative Assessment Rubrics. Each
student participant within the sample has shown an increase in scores throughout the study.
Students continued to have a steady rise in their rubric scores. Each sample student had differing
needs and sometimes differing accommodations for the classroom.
Students' decision-making and processing were observed throughout the study. Students
became less frustrated with planning and editing their artwork than becoming increasingly
frustrated as they did previously in the study. Students began to experiment more in the last
weeks of the study—understanding and critical thinking skills with the performance of each
work they created. Access to multiple means of materials, resources, and examples allowed them
to make their own decisions and solutions.
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Students started in the pre-assessment demonstrating little experimentation with materials
and a lack of originality. Students did not demonstrate an understanding of the use of clay and
the elements and principles of design. Their technique was limited, which led to more unfinished
ideas and projects. Following students' performance, they have grown in making thoughtful
decision-making choices, used appropriate time, using appropriate art language and vocabulary,
and were able to discuss why they made those decisions. Students demonstrated an
understanding of new techniques in manipulating clay.
In the beginning, the post-assessments made it clear that the students did not have the
conviction and guidance to create and use their creativity. Students, in the beginning,
demonstrated that they did not see themselves as artists or have artistic ability changed their
perspective as the school year started to end. However, they had stated that they felt more
confident in their art-making abilities after the study. Their new enthusiasm and confidence are
directly connected to their growth in creativity.
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Chapter V
Conclusion and Discussion
My study revealed the importance of principle, subject matter, student participation, and
classroom management on how it affects not only the students' learning but also the principles of
the classroom. Having the class be a safe environment for conversation, exploration, and
relationships promotes an environment where students can be encouraged to find and discover
who they are. Through this research, (a) students relate to art, (b) have social experiences that
can go outside of the classroom, and (c) promote artistic expression; it first became a challenge,
but by the end of the study, making art had become second nature for many students. These
lessons were created for students to develop a rapport between the teacher and their peers. As a
result, students could have meaningful discussions about examination experiences and interests.
With 80% of the students, I effectively established positive peer interactions and
enjoyment in creating artwork and their finished products. Also, this influenced their behaviors
in the classroom by which they took these approaches of discussions, creating, based searches,
critiques, and written reflections. Through this action research, I could apply my findings directly
to a classroom in supporting students' learning; the student's connection in creating a culture in
the classroom that encourages creativity and makes a connection in their life and their art.
Data was collected through lesson plans, feedback from the university supervisor and the
classroom teacher, and class observation. The results of this study are defended by existing
literature showing that reflection can be incorporated into the visual arts classroom to improve
students' skills when they leave high school.
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Reflections on Literature
The data collected for this study revealed how art could become a tool for teachers to
engage students in their learning and provide learning opportunities that can nurture critical
thinking skills. As stated in chapter 2, student learning needs, approaches, techniques, and
methods differ from one student to another (Platt, 2018). Therefore, the responsibility is for the
teacher to recognize the needs of the student and use strategies for students to succeed in the
classroom (Gadsden, 2008 & Wang et al., 2018) for all student's diverse needs. In my
observations, I have seen that students use critical thinking and exploration when students are
given the freedom to be creative and question their works.
Data collected from observation supported existing literature regarding using teaching
strategies to engage students in their work. According to Knochel, "online resources can support
art teachers in engaging students in artistic expression and digital making forms of visual
research that utilize social media" (Knochel, 2013, p.13). Students have enjoyed the freedom to
use social media or any online media outlet they were familiar with to find ideas to use in their
works. The study results also supported creativity, and creating connections between students'
prior knowledge and other disciples will develop student learning skills (Buehl, D. 2011). Class
observation revealed that peer-to-peer is simple for students' interactions, and verbal and written
reflections are an exercise in processing information and ideas.
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The Study
This study has shown student artist skills in an art class in relationships between the
method and the finished product; through imageries, they communicate, represent, and reflect on
ideas and personal thought (Lubart & Getz, 1997). It is human nature to question and be curious;
for young kids, creating is a form of understanding and processing data to find their conclusions
with their evidence. Suppose students do not connect their learning to their life. In that case,
intrinsic motivation occurs (Wang et al., 2018), which engages students to be immersed in their
learning, which becomes satisfying for students.
The findings in the study have emphasized the value of art in promoting effective
independent learning. This study showed that art is an engaging form for students; it is a tool that
hones creative thinking and skills used outside of an art classroom. Units and lesson plans were
designed to incorporate project-based learning, motivation to improve masterful skills, and show
that scaffolding is needed to prepare students for the next step/unit/lesson. Before this study, my
goal was to use art to explore new ideas and be creative. However, goals have shifted, and I have
learned and seen that art helps students process information, is a relaxing process, and promotes
skills that will prepare students for their futures. Therefore, I have encompassed creating a
curriculum based on helping students find their creative ideas and foster skills both in and out of
the classroom by teaching art techniques through a lens that will be effective for both the teacher
to assess and the student to be engaged.
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Lessons
One of the purposes of teaching is to prepare students for their adult life to become
responsible and productive members of our community. High school students are in a stage of
independence; they make their own choices while preparing for their next step. By presenting a
unit that involves research, making, and reflecting, all art forms have been provided to teach
students to succeed in the class. As Nilson states, "art forms like music, visual and dance arts
help individuals develop critical thinking through logic and reasoning" (Nilson et al. 2013, p.2).
Just like any other art form, in ceramics, students collaborate to describe, analyze, interpret and
make informed judgments about their work and others based on their own experiences and ideas.
Students have to consider how to design content for themselves, the audience, and the
product's uses (function, non-fictional, or both). Many assessments are given to students,
research, product, and refraction, giving students feedback on their progress. Many of the
students' knowledge, vocabulary, and understanding of ceramics and art language increased
throughout each lesson. Students' reflections at the end of each assignment were much more
profound and thoughtful. When students are allowed to have freedom in their work, they show
high levels of comprehension (Conley and Wise, 2011, p. 96).

Refection
The observation-based study explored how art can bring forth student motivation and
high-level thinking and cultivate skills that can be adapted not just in an art classroom but
outside of the school to help them to prepare for the future. This study presented the need for art
education to be incorporated into regular academics and its benefits for the student's mental
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health and growth. With the growth in technology, visuals have become a significant part of
everyone's lives. Educators should encourage expanding their curriculum to embrace new ideas,
such as Adobe design software programs, film, photography, and search engines, so teachers can
continue and understand today's generation.
One part of my action research project was to analyze lesson plans and look at how I
have effectively or not effectively communicated the objective of the lessons and how I have to
use the Oregon State Standards as part of my lessons. I also searched various lessons such as
OPB, Art:21, and National Art Museum websites to find information that fit the standards for my
teaching. These standards and objectives guided me to examine my lessons in response to my
research goals.
I read through each lesson plan and analyzed what I had written and how I presented
them to create lessons that would help everyone in the class succeed. In my analysis of each
lesson, I have broken them down by their strengths and weaknesses. I evaluated the lesson's
strengths and weaknesses through how effectively my students understood the assignment and
how well they had accomplished their work. It was essential to my action research project
because my intention for my student teaching was how well I was teaching my students. By
evaluating each lesson, I was able to see which lessons, ideas, and presentations work best for
my classroom.
The process has been meaningful, and I plan to learn and continue even after my student
teaching. How education is seen as 'teaching to pass the state test' and having students sit and
listen to lectures, it is more important to see that students and all people are creative and
imaginative and that we need to use those talents. An art classroom can help students with visual
analysis and self-reflection in the classroom (Taylor et al., 2006), and the result of my research is

Art Classroom: Creativity, Motivation and Self-Discovery

that art engages students and helps them become artists as they take responsibility and
accountability in their learning.
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Appendix A
Student One’s Artwork
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Appendix B
Student Two’s Artwork
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Student Three’s Artwork
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